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Abstract – In the paper we have focused on the social 
competence of the future teachers. We have considered 
the connection between the quality of the social 
competences and the quality of the relation, especially 
the quality of the attachment. We assumed that early 
experience in the childhood influence the social 
behavior in the adulthood and the teacher`s profession. 
In our research we obtained data from 322 future 
teachers. We used three methods: The Inventory of 
Social Competences, the questionnaire Experiences in 
Close Relationships and The Relationship Styles 
Questionnaire. Based on the Kanning`s model, we 
formulated 6 statistical hypotheses about the relation 
between the social competences and the quality of the 
relations. We supported all of them except the 
hypothesis about the social orientation. Our results 
reflected classic theories about the trans-generation 
transfer of the positive as well as the negative 
experience in social relations which can be applied to 
the relation between the teacher and the pupil. 

Keywords – Attachment, Social Competence, 
Relation. 

1. Introduction

In the environment of the university education of 
future teachers we increasingly deal with issues of 
readiness of the practice, not only in terms of 
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knowledge, but also in the field of social 
competences. This area is important for the process 
of personal growth, which is a significant part of the 
education.  

We often ask ourselves the question on what to 
build and how to develop not just the cognitive site 
of the future teachers but also the area of their 
emotional and social intelligence. 

As an important predictor of the social competence 
we can identify the quality of the relations, 
respectively the early experience in the relation 
parent-child transformed into the secondary social 
relations.  

The constructs of social and emotional intelligence 
overlap in numerous components.  Mayer & Salovey 
[1]   defined emotional intelligence as a form of 
social intelligence containing the ability to perceive 
emotions of one´s own as well as those of others, the 
ability to name them and make use of the expressed 
information in social interactions. 

Bar-On [2] proposed the name “emotional-social 
intelligence” as a more fitting alternative than either 
social or emotional intelligence based on the overlap 
of emotional and social components in the models of 
social and emotional intelligence. He defined 
emotional-social intelligence as a crossroad of 
interrelated emotional and social competences, 
abilities and facilitators, determining how effectively 
one understands and expresses oneself, understands 
and gets on with others and faces everyday 
challenges. The author provides the division of the 
components as follows to enable a deeper 
understanding of what the contents of personal 
intelligence are and how its individual components 
contribute to effective communication with oneself 
and others. The aforementioned author [2] considers 
the key components to be as follows:   

• Intrapersonal components: the ability to
recognize, understand and express emotions and
feelings such as self-respect, self-awareness,
assertivity, independence and self-realization.

• Interpersonal components: the ability to
understand the experiences of others and get on
with people, empathy, social responsibility and
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the ability to create and maintain interpersonal 
relationships all belong here.   

• Stress management: the ability to manage and 
control emotions, such as resistance to stress and 
regulation of impulsivity.   

• Adaptability:  the ability to manage change, 
adapt and solve personal and interpersonal 
problems, like reality checks/tests, flexibility and 
problem solving.   

• General mood: the ability to positively influence 
and motivate oneself, optimism and happiness. 
  

The components of personal intelligence have 
directly impact on the social competences. They 
connect with the practical usage of cognitive abilities 
and therefore enable people to make decisions on a 
rational basis. It concerns mainly the ability of the 
individual to use informally gained knowledge of 
their social environment for adaptation, choice or 
transforming the environment. According to 
Slaměník [3] this knowledge can concern self-
management (motivation, evaluation and 
organization of oneself), managing others (strategies 
aimed at social relations) and the successful 
execution of specific tasks according to realistically 
formulated requirements.   

 

 
 

Figure 1. Relation among social competences and related 
terms (Kanning, 2017) 

 
Kanning [4] described the social competency as 

the behaviour of person who acts adequately and 
effectively in diverse situations in work and life, such 
as the development of the ability to learn, 
decisiveness and solving problematic situations. He 
tries to connect more dimensions of social 
competences, especially in cognitive area: 
perception, motivation, emotion and behaviour. 

Obtaining of social competences is long-life 
process which started in early childhood in the 
family. The abilities of social competences are 
formed by relationships with close persons through 
attachment.  

 

The construct of the attachment is based on the 
assumption of its continuity in the life-long aspect. 
Its characteristics are also diagnosable in adolescent 
and adult age. The classic method is Adult 
Attachment Interview (AAI) [5]. Through the use of 
this method we can identify 4 categories of the 
attachment in the adult hood:  

 

1. Category F (free autonomous): People in this 
category are typical by the coherent memories, 
integration of the positive and negative 
experiences, orientation on the reality, ability to 
the self-reflection, acceptation of the 
imperfections. 

2. Category DS (dismissing avoidant): People in 
this category have deactivated the attachment 
system. They idealise their childhood, deny the 
negative experiences. They dismiss the help. 
They don`t confront themselves with their 
emotions. 

3. Category E (enmeshed preoccupied): People in 
this category are passive, anxious. They are 
strongly influenced by their emotions and they 
can`t reflect them. They are often ambivalent in 
their attitudes and they are doubtful. They 
perceive the relations as frustrating. They have 
the low level on the own identity. They are 
orientated on the satisfaction of the others.  

4. Category DU (disorganised, unresolved 
trauma/loss) People in this category survived the 
trauma, loss of the important person, hurt or 
abuse. They feel the sorrow and the gilt. The 
negative experience is not processed and it has 
the negative impact on the other relations. 
 

The quality of the attachment in the adulthood is 
dependent on the quality of the attachment in the 
childhood. The base knowledge in this area came 
from the tavistock school, mainly Bowlby 
and Ainsworth. 

Bowlby [6] argued that the attachment is 
genetically programmed, created in the process of the 
phylogeny and it covers the survival of the humans. 
The child has inborn motive to bond to the caregiver 
(the most often to the mother) in the sensitive 
(critical) period in the approximate age of 2.5 years. 
The caregiver is the source of the nurture and 
security. She/he is the safe base. If the child has 
secure attachment, he/she can explore the world, to 
acquire the abilities needed for life and to create the 
inner model of the relation to the others. 

Ainsworth [7] created the strange situation 
test/procedure. She discovered that various factors 
contribute to the attachment which can take two basal 
qualities: secure and insecure attachment of the child 
to the mother (caregiver). The unsecure attachment 
has three categories: dismissing, resistant and 
disorganised.  
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The children with the secure attachment perceive 
the mother as the base for the environment 
exploration. After the short separation, they meet the 
parent with the smile, but also with voice and 
gestures. They express their gladness. If they are 
restless they seek contact with the parent. After 
relaxing they resume the environment exploration. 

The children with unsecure-dismissing attachment 
explore the environment but they express a few of 
emotions to their parents. They don`t come back to 
their parents as safe base. After the separation, they 
dismiss the eye contact with the parents. They don`t 
react on the parents. They don`t feel the anxiety. 
When the parents take the child in their hands, the 
child stiffens, withdraws. He/she is interested in toys, 
not in the parents.  

The children with unsecure-resistant (ambivalent) 
attachment are strongly anxious entering the 
unknown environment. They are passive and they 
don`t explore the environment. The separation from 
mother is connected with stress. They are interested 
in the exploration of the environment and other 
people but they often feel the anger which harrows 
them in the contact. The presence of the parent is not 
relaxing for them. 

Children with unsecure-disorganised attachment 
behave in a way in which we can`t identify the goal, 
intention or interpretation. 

Langmeier & Matějček [8] consider the quality of 
the attachment for the factor which determines the 
differentiated activities of the child. The attachment 
person (mother) can integrate the activities of the 
child. Attachment is the condition of achievement 
motivation and motivation for learning. The 
attachment is, in the optimal context, the mean of 
unconditional inclusion of the child into the living 
space. 

Langmeier & Krejčířová [9] warn that the 
damaged attachment in the childhood can be the 
source of  helplessness, passivity, lack of empathy 
and antisocial behavior. As risky factors which can 
contribute to the damaged attachment development, 
they identify the emotional immaturity of the parents, 
negative upbringing traditions and trans-generation 
transfer. They argue that the positive attachment is 
conditional by [9]:  

 

1. Contingent reactivity of the parents. It means 
immediate reaction of the parent on the behavior 
of the child. If the parent can shorten the time 
between the behavior and the reaction then the 
adaptation of the child in the older age will be 
better. It means the child will be less anxious. 

2. Consistent care. It means long-term stable style 
of interaction between the parent and the child in 
content and in form.  

3. Synchronisation of attention and emotions. It 
means harmony in the relation between the 

parent and the child, feed-back, imitation, 
rooming-in after the delivery etc.  
 

The early experience with positive relations and 
model behavior of the parents in the childhood 
participates on the optimal development of emotions, 
cognitive processes and social behavior. It has direct 
impact on the quality of the relations in adulthood, it 
means also on the quality of the relation between the 
teacher and the pupil. If the early experience in the 
relations is negative, we can assume low social 
competence and failures in adulthood, especially in 
the teacher`s profession. 

 
2. Method 

 

Based on the cited findings about the attachment 
styles and social competence profile of the future 
teachers, we assume the difference in the quality of 
social competences according to relations qualities. 

The research data were acquired from 322 
university students of the bachelor and magister 
educational programmes at the Constantine the 
Philosopher University in Nitra. The average age was 
21.58 years (SD = 2.20). They were preparing for 
their profession in the educational programmes 
Teaching of Psychology in the combination with 
Slovak language, Pedagogy, Music, English 
language, History, Biology, Physical Education, 
combinations of the specialisations with Informatics, 
Chemistry, Biology, Mathematics, Slovak language, 
English language, Hungarian language, Russian 
language, French language, Aesthetics, Religion, 
History, Ecology, Geography, Arts, Sport and 
Recreation, Technics, Pedagogy, Citizenship 
Education. 

In our research we used three methods: The 
Inventory of Social Competences, the questionnaire 
Experiences in Close Relationships and The 
Relationship Styles Questionnaire. 

The Inventory of Social Competency, originally a 
German method developed by Kanning (2009) was 
standardized on Czech population in 2017 by 
Hoskovcová & Vašek [10]. We used the shorted 
version which consists of 33 items. The items on the 
inventory were translated to the Slovak language. 
The inventory offers the possibility to work with four 
scales: social orientation, offensiveness, self-control, 
reflexibility.  

Social orientation reflects the extent in which the 
person is able to behave openly and positively. The 
high score in this scale shows the involvement in the 
relation to the others, tendency to help, tolerance to 
the different opinions, tendency to make the 
compromises. 

Offensiveness reflects the activity in realisation of 
the own interests in contact with the other people. 
The high score shows the tendency to address the 
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others, strong independent deciding or confrontation 
with others with the possibility of a conflict. 

Self-control reflects the ability to flexible and 
rational behavior, perceiving of self as an active 
agent. The high score in this scale means low impact 
of emotion on the behavior and perceiving of the 
responsibility for own life. 

Reflexibility reflects the extent in which the person 
actively interacts with the social partners. The high 
score means an interest for the others, reflective and 
goal directed behavior. 

The questionnaire Experiences in Close 
Relationships was originally developed by Brennan, 
Clark & Shaver in 1998 [11]. Slovak version was 
made by Bieščad & Hašto in 2010 [12]. The 
questionnaire consists of 36 items divided into two 
scales: anxiety and avoidance. It means the 
questionnaire is focused on the negative dimensions 
of the partnership. 

The Relationship Styles Questionnaire was 
developed by Batholomew & Horowitz in 1991 [13]. 
It is short 5 items questionnaire which reflects in 
personal detection of the own relations as secure, 
fearful, preoccupied and dismissing. 

We formulated the following statistical 
hypotheses: 

 

H1: We assume that the future teachers have 
different extent of social orientation based on the 
quality of their relations. 
H2: We assume that the future teachers have 
different extent of offensiveness based on the quality 
of their relations. 
H3: We assume that the future teachers have 
different extent of self-control based on the quality of 
their relations. 
H4: We assume that the future teachers have 
different extent of reflexibility based on the quality 
of their relations. 
H5: We assume that the future teachers have 
different extent of anxiety based on the quality of 
their relations. 
H6: We assume that the future teachers have 
different extent of avoidance based on the quality of 
their relations. 
 
3. Results 

 
The obtained data were analyzed in the SPSS 20.0 

programme. We used the Kruskal-Wallis test.  The 
standard level of significance (α ≤ 0.05) was used. 

We compared four research groups: (1) group with 
secure relations, (2) group with fearful relations, (3) 
group with preoccupied relations, (4) group with 
dismissing relations. The distribution was based on 
self-perception on the participants through their 
answers in the Relationship Styles Questionnaire. 
The secure relations were defined as combination of 

the positive model of the self and the positive model 
of the others. The fearful relations were defined as 
combination of the negative model of the self and the 
negative model of the others. The preoccupied 
relations were defined as combination of the negative 
model of the self and the positive model of the 
others. The dismissing relations were defined as 
combination of the positive model of the self and the 
negative model of the others. This model is 
comparable with the Ainsworth`s concept of the 
quality of the attachment [7] and Berne`s concept of 
“being OK” [14]. 

We identified the statistically significant 
differences in all measured variables except the 
social orientation (Table 1., Figure 1. and 2.). The 
values of the Kruskal-Wallis test were in the range 
from 8.659 to 21.440. The values of the significance 
were in the range from 0.034 to 0.001. 

The secure relations were characterized by high 
extent of social orientation, offensiveness, self-
control and low extent of reflexibility, anxiety and 
avoidance. 

The fearful relations were characterized by high 
level of anxiety. 

The preoccupied relations were characterized by 
high extent of reflexibility and low extend of self-
control. 

The dismissing relations were characterized by 
high extent of avoidance and low extent of social 
orientation and offensiveness. 
 
4. Discussion 
 

As the results showed, we can support all 
formulated statistical hypotheses except hypothesis 1. 

The perception of the relations as secure was 
connected with positive characteristics focused on 
the social cooperation, respect to different values, 
effort to fulfil own needs but also the needs of the 
others, feeling of  responsibility for own behavior 
and control of the emotion in conflict situations. The 
relative low extent of the reflexibility was surprising. 
It can be interpreted in relation to low anxiety. 
Someone who does not feel the anxiety in social 
interaction, does not have to be extensively 
concentrated on the others and their needs. 

The fearful style of social interactions was the 
most numerous. It was connected with high extent of 
fear and anxiety. It can be interpreted as uncertainty 
in the relations. 

The preoccupied relations were connected with 
mixture of the low ability to control own emotions 
and high concentration on the others. It bears on a 
more positive model of the others than the own 
model and the effort to fulfil the needs of the others 
as a mean of own value increase in the process of the 
excepted acceptation. 
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The dismissing relations were connected with 
strong tendency not to be with the others, emphasize 
own position in social interaction and uncertainty in 
the relations in general. 

The secure relations are the best condition for 
optimal social interactions in the school. Hereby, the 
future teachers with this quality have the advantage. 
They can be considered socially competent. We can 
assume that these people will have not much 
problems with education of the pupils/students, 
positive class atmosphere, cooperation with parents 
and they will not activate anxiety, frustration or 
depression in their pupils/students which can block 
the optimal cognitive achievement. They can be the 
positive social model in the education. 

 

On the other hand, the fearful, preoccupied and 
dismissing relations are full of uncertainties and 
defences which can deform the relations with the 
colleagues, pupils/students and their parents. In these 
cases we can advise the social competence 
development as a part of the pre-gradual university 
education and the continual education. We also 
advise emphasizing the supervision and the services 
of the school psychologist as a facilitation of the 
teachers work. 

Our results are in accord with the classic theories 
of Bowlby [6], Ainsworth [7], Berne [14] and others 
which are based on the assumption that the human 
with positive experiences and positive self-image can 
positively interact with other people and perceive 
them as worthy despite the differences. 

 
Table 1. Comparison of social competences and perceived partnership according to quality of the relation 
 

Relation social 
orientation offensiveness self-

control reflexibility anxiety avoidance 

secure 

N 70 71 70 71 68 67 
M 30.39 20.94 21.23 19.24 48.21 44.22 

SEM 0.426 0.353 0.339 0.288 2.008 2.056 
SD 3.568 2.976 2.840 2.423 16.556 16.832 

fearful 

N 93 95 90 95 89 89 
M 29.75 19.49 19.70 19.87 61.24 53.47 

SEM 0.426 0.333 0.383 0.267 2.112 1.792 
SD 4.104 3.245 3.633 2.602 19.922 16.906 

preoccupied 

N 71 71 71 72 70 68 
M 29.62 20.21 18.77 20.58 61.36 47.68 

SEM 0.502 0.399 0.483 0.309 2.329 2.257 
SD 4.230 3.359 4.071 2.626 19.484 18.612 

dismissing 

N 8 8 8 8 8 7 
M 28.25 18.25 19.50 19.88 54.00 62.71 

SEM 1.346 1.398 1.086 1.060 6.866 7.360 
SD 3.808 3.955 3.071 2.997 19.420 19.474 

H 4.291 8.659 14.473 9.117 21.440 15.459 
p 0.232 0.034 0.002 0.028 <0.001 0.001 

Legend: N = frequency, M = mean, SD = standard deviation, SEM = standard error of the mean, H = value of Kruskal-
Wallis test, p = significance 
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Figure 1. Comparison of social competences (average values) according to quality of the relation 
 
 

 
 

Figure 2. Comparison of perceived partnership (average values) according to quality of the relations 
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5. Conclusion 
 
The research results showed that the optimal 

condition of future teachers work is the perception of 
the relations as secure. It indicated the positive past 
experience in the relations and positive setting for the 
relations in the future. In means the optimal social 
setting of the teacher in relations with the 
pupils/students who can exist in the partner 
environment. This setting creates the possibility of 
prevention of the problems in school and/or relatively 
quick solution of the emergent problems (e.g. risk 
behavior). 
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