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Abstract - This development research aims to 

develop children's literature learning books to improve 
the creativity of elementary school students. The 
results showed that the children's literature learning 
book was feasible and effective, the feasibility of the 
product was also supported by the results of the 
assessment given by the experts coupled with positive 
responses from students and teachers, The 
effectiveness of the use of media literary learning books 
proved by increasing learning outcomes in terms of the 
creativity of the students participants from less 
creative categories to creative categories. Overall score 
gain is included in the medium category. 
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1. Introduction 

 

Education in the 21st century according to 
Griffin, McGaw, & Care [1] identified that there are 
ten skills for students that need to be considered by 
school institutions, namely: creativity and 
innovation; critical thinking, problem solving, 
decision making; learning to learn, metacognition; 
communication; collaboration (teamwork); 
information literacy; ICT literacy; citizenship - local 
and global; life and career; personal & social 
responsibility - including cultural awareness and 
competence. By considering the skills for the future, 
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preparation is needed. One component of education 
in the 21st century is character education which is the 
task of basic education. 

Basic education is the right place to shape the 
best future generations. In basic education it is 
necessary to hold character education, because 
character education focuses on the development of 
character values in students so that students are able 
to apply values in their lives [2]. So the existence of 
character education in basic education is believed to 
shape the future generation of people who have 
character. 

The purpose of character learning is to build 
character in students. These character forms are 
values that are seen in both the general and 
Indonesian contexts, namely values based on 
Indonesian culture. Based on the diversity of 
Indonesian cultural values, in general there are 18 
character values that can be developed in students 
during learning activities, these characters include: 
religiousness, honesty, tolerance, discipline, hard 
work, creativity, independence, democracy, curiosity, 
national spirit, love for the motherland, appreciating 
achievement, be friendly / communicative, love 
peace, love to read, care for the environment, care for 
the social, and responsibility [3]. 

One method of integrating character learning 
with subjects is through literary learning. According 
to Suryaman, Wiyatmi, Hartono, & Efendi [4] 
literature has great potential to bring people towards 
change including changing character. Literature itself 
has the meaning of an imaginative factual essay with 
language as a medium that is fun and can be useful 
[2]. Based on the previous understanding, the literary 
work is presented based on human life or experience 
so that it can be interpreted by the reader. Literary 
learning is not only to know about various literary 
works, but also aims to find out the meaning 
contained in literary works. It is through this 
interpretation that character values can be 
internalized. 

In the 2013 curriculum, if you see the material 
that is in accordance with the basic competencies in 
Permendikbud No. 57 of 2014, as well as the 
thematic books issued by the Minister of Education 
and Culture, it turns out the literary material is very 
less presented compared to the previous curriculum. 
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In addition, the reading material presented is mostly 
non-literary texts flavored with natural science and 
social content inserted in Indonesian language 
lessons [5]. This makes literary learning less and less 
optimal. Likewise with learning activities that are 
presented repeatedly so that they do not reflect 
creative learning activities. 

Based on observations and interviews at SDN 
Balirejo Yogyakarta, it was found that the vision and 
mission of the school were very supportive regarding 
character education, but in the implementation of 
literary learning it was not yet optimal. In addition 
there is no effective medium for literary learning, and 
there is still confusion when the teacher chooses the 
right strategies and methods for carrying out literary 
learning. While in the process of literary learning 
takes place, students have difficulty when assigned to 
write work. In addition, students also tend to make 
the same work or imitate peers or as exemplified by 
the teacher. This reflects that creativity has not yet 
developed. Based on these findings, if it is associated 
with indicators of creativity, there is a problem, 
namely the indicator to write papers about new things 
related to the subject matter [3]. 

Other information obtained for school facilities is 
that the school library is limited in providing literary 
books suitable for children, especially literary books 
that contain the value of educational creativity. But 
besides that there is potential found as a positive 
thing that there is a special schedule for reading 
books in the library. It is certainly good for students 
to enjoy reading and get to like reading books. 

In connection with the previous problem, the 
effort needed is to optimize literary learning 
integrated with character values, one of which is the 
value of creative characters that are the findings of 
problems in the field. Suyadi [6] mentioned that 
creativity is an act that reflects innovation in solving 
problems, i.e. always finding new ways, even 
producing something new that is better than before. 
According to Khutobah, Yuliati, Indrianti, & Hussen 
[7] creativity is the thought process of children who 
must grow and develop. Creativity is one important 
capital to win the competition in the XXI century and 
one of the important aspects to be able to be 
competitive and independent in the era of 
globalization [8]. Creativity needs to be developed to 
prepare future generations so that they can survive 
and also develop in the 21st century [9]. Developing 
creativity in education is intended to overcome many 
things in the future, for this reason creativity cannot 
be ignored. 

An alternative to optimizing literary learning is 
to develop children's literature learning books. Books 
are a technology that can be used in education. 
According to AECT Educational Technology is the 
study and ethical practice of facilitating learning and 

improving performance by creating, using, and 
managing appropriate technological processes and 
resources [10]. The book development process is 
carried out through the stages that exist in the 
learning technology process according to AECT 
which consists of the planning, development, and 
evaluation up to the level of use. 

Muslich [11] suggests a textbook that is a book 
that contains description of the material about a 
particular subject or field of study, which is arranged 
systematically and has been selected based on 
specific objectives, learning orientation, and the 
development of students to be assessed. This book is 
used as a learning tool in learning activities in 
schools. Textbooks have many functions and benefits 
for teachers and students. Viewed from the content 
and presentation, textbooks serve as guidelines for 
learning activities for students and for teachers in 
delivering certain subject matter [12]. 

The children's literature learning book that was 
developed can contain a collection of short stories 
with learning activities that train students to write 
creatively. The reading criteria that need to be 
considered are the genre of children's literature, 
aspects of cognitive development, aspects of moral 
development, emotional and personal aspects, 
aspects of language development, and aspects of 
story concepts. In addition, approaches, methods and 
techniques also need attention. According to 
Supartinah, Kawuryan, & Hastuti [13], the reading 
book criteria for grade V students in elementary 
school consist of the length of sentences, layout, 
language suitability, illustrations, and story content. 

Based on the understanding of learning books, 
the learning books developed must be designed to 
create meaningful literary creative learning by paying 
attention to the genre of children's literature, literary 
reading criteria, selection of approaches, methods, 
and techniques so that the resulting product is 
believed to be able to increase the creativity of 
students. 
 
2. Method 

 

This research uses the Research and 
Development (R&D) method with the aim to produce 
children's literature learning books to increase 
students' creativity. In this development the research 
procedure is using the ADDIE model. The ADDIE 
model can help developers create effective and 
efficient learning products. The steps in the model 
are analysis, design, development, implementation, 
and evaluation. 

The product trial is carried out at the stage of 
implementing the ADDIE development model in the 
form of a one-group pretest-posttest design. As for 
this study, there were two test subjects, namely the 
main field trials conducted on 9 students of 
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Warungboto elementary school and operational field 
trials conducted on 24 students at Balirejo 
elementary school. 

Data collection tools in this study used 
interviews, observation, questionnaires, and tests. 
Data collection instruments used were questionnaire 
sheets for product assessment, questionnaire sheets 
for product users (students and teachers), as well as 
tests. Data analysis techniques for product feasibility 
in the form of quantitative data are converted into 
qualitative, while for the effectiveness test the N-gain 
formula is used. 

 
3. Results and Discussion 

 
The product developed in this study is a 

children's literature learning book for grade V 
elementary school students which is used as a 
medium for literary appreciation learning to enhance 
creativity. The quality of products developed is based 
on 4 elements, namely the content eligibility element, 
the presentation eligibility element, the language 
worthiness element, and the graphic eligibility 
element. According to Aldoobie [14], the stages of 
development are carried out based on the ADDIE 
development model consisting of analysis, design, 
development, implementation, and evaluation. 

The procedures performed at the analysis stage 
include requirements analysis, analysis of learner 
characteristics, and analysis of material or teaching 
materials. Analysis of the needs resulted in 
approximately 71.5% of students when assigned to 
create creative works of literature are still 
experiencing difficulties. Learners also make writing 
the results similar to peers or those exemplified by 
the teacher. In addition, the school library is limited 
in providing literary books that are suitable for 
children, especially literary books that contain the 
value of creativity education. 

The results of the analysis in class V students are 
students like learning in groups and most of them are 
diligent in reading. Specifically in literary learning, 
students are able to understand simple stories in 
simple language, and are able to understand simple 
images. 

The results of the analysis of the material 
concluded that the literature learning materials in 
thematic books or 2013 curriculum books were very 
few that reflected the creative learning of literature. 
Therefore, in relation to learning to write, it is 

necessary to develop material to record the main 
thoughts, elements of the story, make simple 
dialogues, and write short stories that are organized 
in order to create meaningful learning and be able to 
increase students' creativity. 

Then in the design phase, the design is made by 
adjusting it based on information obtained in the 
previous stage. The results include the following. 
First, determine core competencies and basic 
competencies that are tailored to the curriculum used. 
Second, compile learning indicators that can 
facilitate students to learn creatively with the results 
described in six learning activities. Third, determine 
the theme, which is theme 8 (our best friend's 
environment). Fourth, compile material that can 
support creativity in writing skills that starts from 
recording the main points of the mind, identifying 
elements of the story, writing simple dialogues, and 
making poetry and stories. Fifth, gather the 
supporting materials needed for each learning 
activity in a book such as illustrations or drawings 
that are appropriate to the characteristics of the 
students, are interesting, and are able to help 
understand the reading text. This is necessary so that 
the product has an appeal and motivates students and 
makes it easier to understand the reading text. In 
addition, other references are also needed to enrich 
the material. Sixth, organize the contents of the 
product that starts with the introduction, then the 
content that contains the materials and supporting 
materials, as well as the activity sheet, and at the end 
there are other sources or references. In addition, in 
designing books, it is also adapted to learning 
strategies such as the sequence of learning activities, 
the methods used, and the time allocation required. 
Seventh, determine the form of assessment, which is 
an evaluation sheet in the form of a description 
needed to determine the effectiveness of the product 
being developed. 

Then the development stage which is the stage of 
product realization. At this stage after the product is 
developed then an assessment or validation is carried 
out before testing. The product evaluation is carried 
out by two experts namely material expert and media 
expert. Product evaluation on material validation is 
seen in terms of content and language eligibility, 
while product evaluation on media validation is seen 
in terms of presentation and graphic feasibility. 
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Table 1. Product evaluation in terms of material 
 

No Aspect Score 
Content Eligibility 

1 The suitability of the description of the material with the 
curriculum 8 

2 Material accuracy 12 
3 Learning support material 12 
Language Eligibility 
4 Conformity with the level of development of students 8 
5 Communicative 8 
6 Tuning and integrated thought flow 8 
Number of rating scores 56 
Maximum number of scores 70 

 
Table 2. Product evaluation in terms of media 
 

No Aspect Score 
Presentation Eligibility 
1 Presentation technique 16 
2 Presentation of learning 20 
3 Completeness of presentation 13 
Drafting Eligibility 
4 Book size 9 
5 Book cover design 38 
6 Design the contents of the book 70 
Number of rating scores 166 
Maximum number of scores 200 

 
Based on Table 1, the assessment scores obtained 

are included in the good category (47.6-58.8), as well 
as the assessment scores in Table 2 are also included 
in the good category (136-168). This means that the 
product developed is worth testing. 

At the implementation stage, the product is 
carried out two-stage trials namely small groups or 
main field trials by students and teachers as well as 
large groups or operational field trials by students 
and teachers. In the main field, the trials conducted at 
SDN Warungboto consist of 3 students with low 
ability, 3 students with medium ability, and 3 
students with high ability who are all students in 
class V. The selection of 9 students is because the 
small group must be representative representing the 
true target population. Then the large group or 
operational field trial is the actual target population 
so that the selected students are all fifth grade 
students of SDN Balirejo with a total of 24 students. 

The average pretest results obtained by 9 
students were 53.78, while the average posttest 
results were 73.22. From the results obtained it can 
be concluded that there is an increase in scores 
between pretest and posttest scores. The categories 
shown through the gain score are 2 low category 
students, 5 medium category students, and 2 high 
category students. While in terms of the creativity of 
students, based on the results of the average pretest 

and posttest there is an increase. The average pretest 
results of 53.78 are included in the quite creative 
category (43.75 - 62.50), while the average posttest 
results of 73.22 are included in the creative category 
(62.50 - 81.25). Overall, if calculated with the gain 
score, 0.4 is obtained which falls into the medium 
category (0.3 <(<g>) <0.7). This means that 
children's literature learning books are effective 
enough to increase the creativity of elementary 
school students in grade V. 

After getting data on the main field trials, then 
some revisions or improvements to the product are 
made. Pretest results in operational field trials 
obtained an average of 29.42. Furthermore, students 
conduct literary learning activities using the media of 
children's literature learning books. Learning 
activities undertaken by students adjust to the 
activities in children's literature learning books. After 
all literary learning activities contained in the book 
have all been carried out, then given a posttest. 
Posttest results obtained an average of 65.25. From 
these results the categories through the gain score are 
5 low category students, 16 medium category 
students, and 3 high category students. Whereas 
judging from the creativity of students, the average 
pretest result of 29.42 is included in the less creative 
category (25.00 - 43.75), and the average posttest 
result of 65.25 is included in the creative category 
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(62.50 - 81.25). Overall the gain score obtained is 0.5 
which is included in the moderate category (0.3 
<(<g>) <0.7). This means that children's literature 
learning books are effective enough to increase the 
creativity of elementary school students in grade V. 

 

In addition to the pretest and posttest to find out 
the results of learning and see creativity, product 
users, namely students and teachers are also given a 
questionnaire to see the response when using the 
children's literature learning product. Following are 
the responses from users of the product being 
developed. 

 
Table 3. Results of students' responses 
 

No Statement Results 
Main field trials Operational field trials 

1 I get benefits when 
learning to use literature 
learning books 

All students get the benefit when 
studying with literature learning 
books 

All students get the benefit when 
studying with literature learning 
books 

2 I enjoy learning to use 
literature learning books 

All students enjoy learning with 
literature learning books 

All students enjoy learning with 
literature learning books 

3 All stories presented in 
the literature learning 
book are very interesting 

All students are interested in the 
stories contained in the literature 
learning book 

All students are interested in the 
stories contained in the literature 
learning book 

4 All pictures and stories 
in the literature learning 
book are interrelated 

Most students agree that the 
pictures and stories in the 
literature learning book are 
interrelated 

All students agree that the pictures 
and stories in the literature learning 
book are interrelated 

5 Pictures help me 
understand stories in 
literature learning books 

Most students understand the 
story with the help of pictures 

All students understand the story 
with the help of pictures 

6 I understand all the 
contents of the story in 
the literature learning 
book 

Most students understand the 
contents of the story in the 
literature learning book 

All students understand the contents 
of the story in the literature learning 
book 

7 The letters in the 
literature learning book 
are clear and easy to read 

All students are able to read 
letters in literature learning books 

All students are able to read letters 
in literature learning books 

8 The language in 
literature learning books 
is clear and easy to 
understand 

All students agree that the 
language used is clear and 
understandable 

All students agree that the language 
used is clear and understandable 

 
Table 4. Results of teacher responses 
 

No Statement Results 
Main field trials Operational field trials 

1 The material in the literature learning 
book is in accordance with the 
curriculum 

The teacher agrees The teacher totally 
agrees 

2 The material in the literature learning 
book is in accordance with the learning 
objectives 

The teacher agrees The teacher totally 
agrees 

3 The material presented is in accordance 
with the needs and characteristics of 
students 

The teacher agrees The teacher totally 
agrees 

4 Presentation of materials arranged from 
simple to complex 

The teacher is hesitant The teacher totally 
agrees 

5 The presentation in the literature 
learning book is consistent and 
interesting 

The teacher agrees The teacher agrees 

6 Learning activities encourage students to 
think creatively 

The teacher agrees The teacher agrees 

7 The language used is in accordance with 
the characteristics of students 

The teacher agrees The teacher totally 
agrees 

8 The stories and pictures in the literature 
learning book are interrelated 

The teacher is hesitant The teacher totally 
agrees 
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9 The stories and pictures in the literature 
learning book are made interesting 

The teacher agrees The teacher totally 
agrees 

10 Literary learning books are useful in 
learning activities 

The teacher agrees The teacher agrees 

 
Based on the acquisition of data from students 

and user responses to the use of children's literature 
learning books in the learning process the final stage 
of product revision is carried out. The final stage of 
the revision aims to make the product really 
appropriate and suitable for use in supporting the 
process of literary learning. As for the reference, in 
this final stage of revision it is based on the responses 
of students and teachers as users of the product being 
developed as well as the effectiveness of the product 
after being tested. 

Associated with children's literature learning 
books, the results of the validation in terms of media 
and material are viewed from the four elements that 
must exist in the textbooks, so that they can be said 
to be quality, are the appropriateness of content, the 
appropriateness of presentation, the appropriateness 
of linguistics, and the appropriateness of graphics, all 
of which get good judgments from media experts and 
material so that overall the good category is obtained. 
This means that the product developed in the form of 
a children's literature learning book is feasible to be 
tested in the field. 

Some considerations that need to be considered 
in the development of products in the form of 
children's literature learning books to improve 
students' creative characteristics are the genre of 
literature, children's reading criteria, and creative 
learning activities. Genre can be understood as a kind 
or type of literature that has a set of general 
characteristics. Each genre has its own terms and 
characteristics. Genre is important and becomes one 
of its own considerations, especially in the selection 
of children's literary reading. Understanding the 
genre of children's literature will make it easier to 
better recognize the characteristics of the literary 
genre because in a literary genre there are a number 
of elements that have the same nature, and those 
elements that show differences with elements in 
other genres. 

According to Nurgiyantoro [15], the genre of 
children's literature is quite distinguished into fiction, 
nonfiction, poetry, traditional literature, and comics. 
Fiction is an imaginary story that does not refer to 
factual or historical truth. The characters and events 
that are told have the possibility to exist and occur in 
the real world even though none ever happened. 
Nonfiction is an essay that refers to factual truth, 
history, or something else that has a definite frame of 
reference or has empirical evidence as scientific 
writing. Poetry is a form of expression, description, 
protest, and even narration about various matters of 

life including natural conditions with dense short 
language, with more dominant aspects of beauty. 
Traditional literature is folk literature for which it is 
unclear when it was created and the author 
anonymous and which was passed down from 
generation to generation, especially through oral or 
written means. While comics are picture stories with 
little writing, there are even pictures without any 
writing. 

Starting with the use of literary works as literary 
teaching materials, literary works used in learning 
must be chosen carefully. This is in line with the fact 
that not all literary works can be used as teaching 
material. There are several criteria that can be used to 
choose literary teaching materials. According to 
Zulela [16], considerations that need to be considered 
in relation to literary works as teaching material for 
children's reading are as follows. First, cognitive 
development aspects (concrete operational stages): 
narrative readings that contain logical sequences 
from simple to complex, readings that feature simple 
stories, both narration and characters involved, 
readings that display various objects of various 
images, perhaps in the form of diagrams or simple 
models, and narrative reading that presents a narrator 
who tells the story. Children can already interpret the 
characters who are antagonistic, protagonists, and 
predict the continuation of the story. Second, aspects 
of moral development: readings must be adapted to 
the child's character and offer a moral element or 
contain advice about morals as a mode of life. Third, 
emotional and personal aspects: the problems 
contained in these readings (children's literary works) 
should be able to provide satisfaction to the child in 
accordance with the stage of development. Fourth, 
aspects of language development: story material must 
be understood by children, and written in simple 
language, taking into account the vocabulary, and 
organizational structure of the story. Fifth, aspects of 
the concept of the story: the storyline, adapted to the 
characteristics of students and the presentation must 
be chronological and simple, characterization, can be 
in the form of human figures, animal figures, or 
plants, themes and morals, in children's stories both 
should be interrelated. The theme serves to bind the 
story as a whole so that it becomes beautiful, while 
morality is a message to be conveyed to the reader, 
which is immediately shown concretely through the 
attitude and behavior of the story's characters. 

To develop creativity Piirto [17], created 
literature for teachers related to 21st century creative 
skills with their interrelated systems, namely creative 
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thinking, working creatively with others, and 
implementing innovation. This means that children's 
literature learning books that are developed need to 
present literary works and assignments that foster 
creative thinking power and in the execution of 
assignments or learning activities carried out 
individually or with peers, in the end students are 
believed to be able to create a literary work that has 
authenticity and novelty. This is in line with what 
was stated by James [18], that creative learning can 
be seen by the existence of a strong relationship 
between creativity and learning as projects carried 
out by students must demonstrate the knowledge, 
understanding or skills of a subject. Some of these 
things are explained earlier that need to be 
considered in developing literary learning books both 
in organizing learning activities or presenting 
children's readings. 

To see the effectiveness of children's literature 
learning books can be seen from the pretest and 
posttest values calculated by the N-gain formula. The 
result is that children's literary learning books are 
effective enough to be used as a medium for literary 
learning because there is an increase in the creativity 
of students from what was originally categorized as 
less creative increased to the creative category. 
Increased creativity experienced by students occurs 
because students learn by using children's literature 
learning books. The book is designed to conduct 
literary creative learning activities, where students in 
each learning activity are trained to write. In 
addition, students also learn about materials related 
to stories or literary works so that students are able to 
be creative in making good and true literary works. 

This children's literature learning book is divided 
into three parts, namely introduction, content, and 
closing. The first part consists of the introduction, 
about the book, and the table of contents. The second 
part is the content of the material from the book 
which is a learning activity consisting of six activities 
that are presented with various types of literary 
works as well as learning activities that train students 
to write. The third part consists of evaluations, other 
reference sources, and author profiles. In addition 
there are features contained in it, among others, 
presenting all types of literature included in 
children's literary categories such as fiction, 
nonfiction, traditional literature, poetry, and comics 
that are presented in accordance with the 
characteristics of students and are equipped with 
interesting illustrations as explanations. Illustration is 
very helpful for students to understand the story, as 
stated by Fatimah & Maryani [19], that the picture or 
illustration has an influence to strengthen the 
information so that it reaches and is understood by 
the reader. All learning activities presented require 
students to be creative in making literary works. 

4. Conclusion 
 

Based on the results of the research and 
discussion, it can be concluded as follows. First, the 
product produced in the form of print media, namely 
children's literature learning books, was developed 
using the ADDIE model, in which it is divided into 
three parts, namely introduction, content, and 
closing. The first part consists of the introduction, 
about the book, and the table of contents. The second 
part is the content of the material from the book 
which is a learning activity consisting of six activities 
that are presented with various types of literary 
works as well as learning activities that train students 
to write. The third part consists of evaluations, other 
reference sources, and author profiles. Second, the 
feasibility of a children's literature learning book 
product is based on an assessment given by media 
experts and material experts. The appropriateness of 
the media is assessed in terms of presentation and 
graphic viability, while the appropriateness of the 
material is assessed in terms of the appropriateness of 
content and language. Judging from the results of the 
assessment of media experts obtained a score of 166 
and included in both categories, while the assessment 
of material experts obtained a score of 56 and 
included in both categories. The feasibility of this 
product is also supported by positive responses from 
students and teachers as users of the product. Third, 
the effectiveness of children's literature learning 
books is measured through the learning outcomes of 
students before and after using the media of literary 
learning books in terms of its creativity which is then 
viewed by its N-gain score. Based on the data 
acquisition, it can be concluded that the average 
before using children's literature learning books is 
29.42 with less creative category, while afterward it 
is obtained at 65.25 with the creative category. The 
overall N-gain score obtained is 0.5 in the medium 
category. This means that children's literature 
learning books are quite effective because there is an 
increase in creativity in students in learning 
literature. 
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