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   Abstract - Every generation has their own values, 

attitudes and identities that are learned, shaped and 

shared in a cultural context. Intergenerational learning 

can play a crucial role in achieving many societal, 

political and educational goals, and it can contribute to 

solving problems and issues related to active ageing, 

smart communities, ageism and age segregation, 

community identity, etc. The paper presents attitudes 

of the Slovak young people and seniors to 

intergenerational learning based on questionnaire 

survey on the sample of 1,447 respondents. In the first 

two parts, the authors provide an overview of existing 

approaches to conceptualization of the 

intergenerational model of learning and related 

concepts. The third section highlights  

intergenerational learning in the context of social 

inclusion and universities' third mission role. Finally, 

the paper presents a case study of 13 universities – 

members of The Association of Universities of the 

Third Age (AUTA) of Slovakia. It is aimed at a 

comparison of generational reflection of value 

hierarchy, benefits of intergenerational learning, and 

barriers to its implementation. The authors conclude 

by formulating the key findings and recommendations 

for implementation of intergenerational learning at the 

level of organisation, community, as well in the 

national context.  
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1. Introduction  
 

   Intergenerational learning is based on the principle 

and existence of intergenerational relations that 

emerge from various interests and attitudes of people 

and their actions as agents in social process. In the 

context of  existence and expressions of 

intergenerational relations one can regard it as the 

agents of social process  following three different age 

cohorts of population: children and youth, adult, and 

seniors that are often referred to as the first, second, 

and third ages, respectively; or to distinguish the 

young, emerging (incoming), middle, and retiring 

(outgoing) generations. [16] The term "generation" in 

today’s sociology refers to the cohort of people born 

in a similar period of time, who share a comparable 

age and lifestyle, and who were formed by a certain 

timescale. [12] In the context of the generational 

theories, the authors offer the following definitions of 

generations: Silent Generation (born 1925–1942) or 

Traditionalists (born 1900-1945) or Matures (born 

<1946); Boom Generation (born 1943–1960; born 

1946–1964; born 1947–1964), 13th Generation (born 

1961–1981) or Generation Xers/Generation X (born 

1965–1981), Millennial Generation/Generation Y 

(born 1982–2005) or Net Generation (born 1982–

1991), Post-Millennials (born 1995–present). These 

generations are represented by significant 

differentiation in the field of cognitive development, 

emotional development, personal and psychosocial 

development and maturity.  It can be asserted that the 

term "generation" refers to a group of people who are 

of  similar age, whose existence shows 

ontogenetically related aspects of the cognitive, 

psychosocial and biological functioning, who have  

roughly identical level of experiential development, 

and who are represented by similar values and 

attitudes. [10], [15], [6]   

    This study is part of a research project focused on 

presenting and analyzing views on intergenerational 
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learning. The motivations behind the research were 

to find out more about the opinions of the younger 

and older generations concerning the possibility of a 

joint extracurricular education that is not just a 

significant social and psychological concept, but at 

the same time it is a great social mechanism that 

boosts the intergenerational inclusion in the current 

individualized society.  

 

2. Theoretical Background 

 

   In above mentioned context, we find important to 

describe the social-psychological and sociological 

construct in detail. In general, we understand the 

term "attitude" as referring to the relatively stable 

readiness in which one responds to people, groups, 

situations, objects, opinions, and ways of behaviors 

in a certain way.  Historically, a number of social 

psychologists described the phenomena, and for 

example, Krech, Crutchfield & Ballachey understand 

attitudes as an evaluative relationship to social 

objects of reality. [9] These scholars view attitudes as 

permanent systems of positive or negative 

evaluations, emotional feeling, and tendencies to act 

affirmatively or negatively vis-à-vis social objects. 

The aforementioned understanding of the concept is 

accompanied by contemporary social psychology 

theories, in which special emphasis is laid on the 

evaluation aspect of attitude. A person’s attitude is 

reflected in the connection between a given object 

and one’s evaluation of that object. [17] Nakonečný 

interprets attitude as an evaluative relationship, in the 

course of which one attributes a certain value to 

certain objects, thus judging them as good or evil, 

desirable or undesirable. [14] He draws from 

Kluckhohn’s definition of value that understands the 

term "value" as a notion of the desirable, that is 

explicitly or implicitly typical for an individual or a 

group and that affects one’s choice of the way, 

means, and goal of one’s behavior. [5] By conducting 

the research, Gibson & Greenwood & Murphy 

identified following ranking of the most important 

terminal values (introducing the first 5 most 

important ones): Baby Boomer Generation – 1. 

Health, 2. Family security, 3. Self-respect, 4. A 

comfortable life, 5. Freedom; Generation X – 1. 

Family security, 2. Health, 3. Freedom, 4.  A 

comfortable life, 5. Inner harmony; Generation Y – 1. 

Family security, 2. Health, 3. Freedom, 4. True 

friendship, 5. Self-respect and following ranking of 

the most important instrumental values (introducing 

the first 5 most important ones): Baby Boomer 

Generation –1. Honest, 2. Responsible, 3. Loyal, 4. 

Capable, 5. Independent; Generation X – 1. Honest, 

2. Responsible, 3. Capable, 4. Loyal, 5. Loving; 

Generation Y – 1. Honest, 2. Responsible, 3. Loving, 

4. Independent, 5. Ambitious. [3] Sengupta 

summarizes other intergenerational differences in 

between Generation X (contemporary ranging from 

37 to 53) and Millennial Generation/Generation Y 

(contemporary ranging from 13 to 36). [21] 

Simultaneously, the author points out the existence of 

value differences ‒  for instance higher value of 

opportunity to build trust-based relationships in 

Generation Y, higher value of hobbies and interests 

outside of work in Generation Y, higher value of 

social life in Generation Y, higher value work-life 

balance etc. In our research, we come across 

generational differences in the hierarchy of values 

and personality traits, in awareness of further 

education, and in the perception of intergenerational 

learning opportunities, among a sample of 50+ 

respondents (mainly Boom Generation and 13th 

Generation Xers) and a sample of undergraduates 

who belong to Millennial Generation / Generation Y. 

    In an effort to satisfy one’s needs, to solve life 

problems and also to address intergenerational 

differences and conflicts, an individual forms various 

attitudes. One forms positive attitudes to the objects 

and people that satisfy one’s needs (final goal objects 

are evaluated as positive, just like the means serving 

to reach one’s goal). To the contrary, one forms 

negative attitudes to the objects and people that 

prevent one from reaching one’s goals and satisfying 

one’s needs. In addition to the needs, an important 

role in the attitude-making process is also played by 

the information that one encounters and needs to 

face. Here, very significant is the categorization of 

this information that is closely related to language. 

Ragan & Bowen have confirmed in their research 

that information alone plays the most important role 

in changing people's attitudes, but reinforcement is 

necessary for maintenance of that change. [18] 

Another significant factor in attitude-making is the 

phenomenon of human affiliation with groups. [9] 

[22] The effect of group influences on the making of 

attitudes is indirect and complex because each 

individual interacts with many groups that may 

feature both mutually consistent and inconsistent 

attitudes. Attitudes also reflect the human personality 

that develops and changes in the course of ontogenic 

processes. Kite et al. emphasized the attitude of 

people toward the elderly and their social interaction 

by investigating intergenerational relationships to 

promote understanding and good relations between 

the elderly and younger generations. [8] The authors 

conducted a meta analysis research on attitudes 

toward the elderly and reported five components: 1. 

evaluation  (positive or negative) that an individual 

has about individual characteristics of the elderly, 2. 

age-related stereotype (overall perception linked to 

the elderly, such as hard of hearing), 3. competence 

(representing sharpness of thinking, high level of 

knowledge and experience, physical capability), 4. 
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attractiveness (how the appearances changed with 

age), 5. behavior/behavioral intention (how people 

perceived their interaction with the elderly, such as 

intention to work together and intention to stay 

within the same household). They concluded that 

attitude toward the elderly would vary among people 

of different ages, education, and socio-economic 

factors. 

   Human attitudes are imperative for fulfilling 

various roles in life. In respect to the prediction of 

behavior based on an existing (already formed) 

attitude, Výrost posits that this prediction will be 

more accurate if it takes into account all aspects of an 

attitude, namely, cognitive, emotional, and 

behavioral and if the three aspects correspond to each 

other, i.e. their mutual relationships are consistent. 

[22] It can be argued that learning (especially 

cognitive, instrumental, imitational, and social) 

represents an important, even decisive resource for 

the constructing as well as changing of human 

attitudes. Learning is theorized as a dynamic 

subjective experience of (socially situated) realities, 

relying on individual subjectivity as well as 

subjective aspects of social interaction. Individual 

development is understood as interactional 

experience of societal relations and unconscious 

individual resource in future life. This life experience 

remains a (hidden) potential in all future experience 

building. [20] Just like an attitude is a function of 

learning, one’s personal experience is also essential 

for the former’s formation and changes. Attitudes 

themselves not only work towards the preservation of 

personal integrity and balance, but also provide the 

personality with protection. Certain attitudes serve 

more crucial functions than others, while those more 

crucial ones lay the foundations for one’s philosophy 

of life. A young person constructs the latter gradually 

from his or her adolescence on, re-evaluating the 

attitudes adopted from adults and seniors, 

internalizing or rejecting them, forming his or her 

own opinions and convictions, and thus constructing 

his or her own "set" of attitudes. Without a system of 

attitudes, formed on the basis of one’s own free 

decisions and internalization, people would be very 

easily manipulable and dependent in their decision-

making and in the process of constructing the acts of 

will. 

   The described particularities and specificities of the 

construction and expressions of human attitudes have 

a significant impact, or at least play a role, in 

intergenerational learning and education that can be 

understood, in the context of various definitions, as 

follows: 
 

(i) reciprocal learning relations and interactions 

among generations aimed at the acquiring of 

knowledge, skills, attitudes, and values; [23], [2]  

(ii) an effective strategy for animating various groups, 

while stimulating responsibility and motivations for 

intergenerational work with groups and 

communities. [11]   

   Boström constructed a complex multidimensional 

model of intergenerational learning (Figure 1), which 

presents two main axes - the  life wide perspective 

(entire life cycle from birth to death with a 

continuum of formal and informal norms and 

networking of generations that make up the social 

capital) and a lifelong perspective (lifelong learning). 

[2] The stages of learning in relation to four different 

life stages (childhood, youth, adulthood, and mature 

adulthood) integrating biological and psychological 

phases are discussed e.g. in [7]. Conjunction of the 

axes (cone) is an expression of the transfer of 

knowledge, skills, attitudes and values between 

generations, while trust and communication between 

the generations is understood as an entity of social 

capital. In the context of intergenerational learning, 

the network also includes a teacher (T), who is a 

representative of formal education. Adult/senior (A) 

represents, from the viewpoint of learning, the 

primary informal norms and structures, because 

he/she facilitates the education of a child (C) from 

the viewpoint of his/her social benefit, and not from 

the professional viewpoint, as it is in the case of a 

teacher. In the framework of intergenerational 

learning, the transfer between the teacher and the 

adult/senior is also functional with regard to the 

socialization of the children/pupils in a group. 
 

 
 

Figure 1. Multidimensional model of intergenerational 

learning. Source: [2]   
 

   The significance and impact of intergenerational 

learning is, according to variety of authors and 

research in their focus on the network relation "child 

and adolescent - senior", reflected in several aspects: 

a) age stereotypes as a challenge - common sharing 

of learning experience between the younger and 

older generations can enable the social integration of 
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seniors; b) communication and contacts among 

groups are an opportunity for making new relations 

and ties; c) social capital - intergenerational learning 

prepares conditions for the development of 

intergenerational connections, also creating trust as 

the foundation for mutual relations, expanding and 

enriching the social network, and positively shaping 

the formation of common norms and values of 

tolerance, understanding, and respect; d) social 

development - intergenerational programs are based 

on the assumption that everyone (including 

individuals, families, groups, communities, and 

society) will be better off, if there are opportunities 

for the mutual interaction, learning, support, and care 

between the two age groups; e) cognitive stimulation 

- participation in intergenerational programs lead to 

the improvement of memory and other cognitive 

abilities; f) research studies also confirm the merit of 

these programs for the life of young people, or the 

reciprocal contribution for the two generations; g) in 

many programs seniors are not so much service 

beneficiaries, but rather mentors, lecturers, advisors, 

friends or coaches; h) learning and practice - 

intergenerational exchange focuses on the (so far 

unused) potential of seniors, while the primary 

attention is not focused on mutual learning as much 

as on the common work for the purpose of achieving 

a common goal. [23]    

 

3. Intergenerational Learning in Context of 

Social Inclusion and Universities' Third 

Mission 
 

     Inter-generational programs are important for 

promoting social inclusion between people of 

different ages and also provide an opportunity for 

older adults to share their experience and knowledge 

with younger generations. Active ageing passes 

through various areas of personal, family, social and 

professional life. It usually leads to long-lasting work 

activity, to the active participation in family and 

home life, to the active participation in life of 

community and also to the active spending of spare 

time. It could be understand not only as successful 

social theory, but also as a tool for managing 

population growing old, form of occupative capital 

and new form of individual capital. Active lifestyle 

of seniors is also associated with ethically valued 

values, as e.g. personal autonomy, better health, 

satisfaction with one’s own life and quality of life in 

general. [1], [13] Surroundings of universities  have 

all prerequisites for efficient development of 

education inter-generations. It is the place which 

enables working with all various alternatives of 

experience exchange inter-generations. The 

university has internal and external capacities 

supporting the qualified transfer of knowledge and 

skills. It has the opportunity to work with various 

existing models of education inter-generations or to 

build up unique ones responsive for community or 

society needs. Status and role of senior citizens and 

juniors are different. It uses the strong point of one 

group and fulfils the need of the other one. The 

possibility of using alternatives merging from 

penetration of lifelong learning and lifelong 

perspective in its full width and university status as 

unequivocal social responsibility bearer in region 

predetermines the groups to this change.   

    In Slovakia, intergenerational learning is not a 

wide-spread or well-known model in the field of 

formal or further learning. However, there are 

projects that make use of the communication 

between and the interconnection of younger and 

older generations, e.g. in the field of social work, 

provision of social services, community or regional 

development, etc. In case of Slovak universities, one 

can also identify activities that are described as their 

pursuit of the so-called third mission, including quite 

certainly, special-interest learning programs within 

the University of the Third Age model. [4]     

    Our study strives to provide a survey into the 

comparison of generational reflection on the 

hierarchy of values, the benefits of intergenerational 

learning and education as well as the obstacles in its 

realization. The scientific research of this issue 

enables further understanding of the attitudes and 

values of other generations, correcting them if 

necessary, in the process of the learning and 

education that are based on the presence of at least 

two generations. The survey research, undertaken by 

the Association of Universities of the Third Age in 

Slovakia (AUTA) and presented in this study, was 

motivated by the quest for innovative approaches 

enabling the implementation of new forms in the 

field of special-interest senior learning that have been 

inspired by examples  from the best practice  applied 

abroad. Universities of the third age are currently 

established at 17 Slovak universities. Universities 

have been overtaken by more generations in the form 

of the late adolescents studying bachelor studies, 

younger adults studying in master and doctoral study 

programs, as well as the whole spectrum of mid-

generation external pupils and seniors getting 

educated in University of Third Age programs. At 

the same time colleges within their projects are also 

centralized on children and youth (for example 

projects of science’s popularization, projects of 

summer “child” universities), and therefore they are 

appropriate space for origin of next 

(“extrauniversity”) projects based on 

intergenerational principal. Such activities can 

strengthen seniors’ abilities to actively participate in 

the life of society and the whole society itself, not 

only on individual levels, but on level of group-
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organized activities supporting social inclusion of 

seniors, too. The questionnaire survey carried out by 

the AUTA is one of the few researches of this type 

that focuses on the target group of senior citizens in 

Slovakia. Therefore, some parts of the questionnaire 

were focused on finding out the opinions of  two 

generational groups on the possibility of 

implementing this innovative form of learning to 

practice in Slovak universities. The aim was to map 

the degree of acceptance of intergenerational 

learning, its possible benefits, as well as potential 

obstacles, and to evaluate the attitudes of the 

respondents in the context of their value preferences.  

 

4. Methodology  
 

    The analytical part of our study is based on the 

data gathered in the survey research pursued by the 

AUTA at its member universities. The aim of the 

questionnaire was to compare the opinions of seniors  

participants who are over 50-years-old in special-

interest learning programs offered by universities of 

the third age, and the opinions of full-time students at 

all three levels (BA, MA, PhD) on various aspects of 

intergenerational learning, including especially the 

comparison of value hierarchies and personality 

characteristics, the awareness of further learning, and 

opportunities for intergenerational learning. The 

questionnaire tool consisted of 13 closed and semi-

closed questions, parts of which were of the interval 

scale and the Likert scale in nature.  

   The structure of the respondents was monitored by 

way of select identifiers, such as sex, age, education, 

socio-economic status, permanent residence 

(according to the region and type of housing). The 

sample of 1,447 respondents was selected 

proportionally based on quota selection (e.g. [19]), 

while the quota marks were the numbers of the two 

categories of the respondents studying at the AUTA 

member universities (13 universities). The data 

collection was pursued by the representatives of the 

respective universities in AUTA. There were two 

ways the survey was done through questionnaires. 

The participants in special-interest learning programs 

for seniors filled out the printed questionnaires in 

groups, supervised by the university survey 

coordinator. The full-time students in bachelor, 

master, and doctoral programs were sent an 

electronic version of the survey. So-called minimal 

samples were defined  in case of full-time students 

the minimal sample was represented by 20 

respondents, while it was 10 respondents per a 

university in case of participants in senior learning 

programs.  In case of the student respondents, their 

representation of the respective study levels reflected 

their average proportion in the total number, i.e. the 

BA level by 65%, the MA level by 30%, and the PhD 

level by 5% of the respondents in this target group. 

The data from the survey research was processed 

using standard statistical methods.  

   Approximately 40% of the total number of the 

respondents was  seniors studying at a university of 

the third age. They were mostly retired people (31% 

of the total number of the respondents) with 

completed high-school education (having passed 

their upper secondary school exam). With respect to 

the residence of the member universities and the 

number of the students in the two target groups, 

eastern Slovakia had a share of 28.1%, central 

Slovakia 23.8%, western Slovakia 16%, and the 

Bratislava region 14.9%, respectively, from the total 

number of the respondents. The respondents from 

urban environments prevailed (66%), especially from 

mid-size towns (30%) and cities of Bratislava 

and Košice (22%).   

 

5. Generational Reflection of Values 
 

    The initial questions of the questionnaire were 

aimed at detecting the importance of the six spheres 

of life (work, family, friends, leisure time, politics 

and religion) and on personality characteristics that 

relate directly or indirectly. The aforementioned 

combination allowed us to compare the importance 

of the individual spheres of life, which are, roughly 

speaking, placed on the continuum between the 

private and public spheres of a man's life. By some 

modernization theories, these are considered to be 

fundamental aspects of values that are associated 

with not only traditional society (family and 

religion), modern society (work and policy, or even 

free time), but also with postmodern society. 

   The comparison of initial questions responses of 

seniors and full-time student respondents points to 

several similarities but also several differences. 

Analysing the data collected, it is evident that both 

target groups considered family as the most 

important value and marked it as the essential and 

most stable pillar of life. In case of both age groups, 

98-99% of respondents have labelled it as the most 

important element. Consequently, it can be agreed 

that the importance of the family is not the 

differential factor between generations of modern 

society. The second most important questionnaire 

value is in both cases the item - friends (for 95.7% of 

the full-time students’ respondents and 95.3% for 

seniors). In third place it is the work which is 

considered as important by 95.5% of the students and 

89.7% of the seniors. The overall differences 

between the age categories are admittedly small, but 

the difference could be credited to the significant 

rate.  

   Approximately half of the interviewed seniors 

responded that work is regarded as extremely 
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important, while full-time students recognized it as 

"just" rather important. (Figure 2) The common core 

of the seniors’ responses may be inhered in the 

process of taking part in postsocialist transformation 

of the society and the change of guarantees in life, 

which has never been experienced by younger 

generation. More specifically, the importance of 

work itself is in the case of seniors significantly 

higher in rural municipalities and small towns. In the 

case of the university students the differences are less 

significant.   
 

 
 

Figure 2. Importance of “having a job” according to the 

type of settlement. Source: Own questionnaire survey 
 

    More than one third of respondents say that leisure 

time is extremely important and more than one half 

of interviewed respondents examined leisure time as 

rather important. Undoubtedly, certain discrepancy 

could be seen in case of the data category that is 

related to those respondents who consider leisure 

time as not important (10% of full-time students and 

14.9% of seniors). The least important category here 

is Politics, which is seen as not important for both 

age groups (none but 21.4% of seniors and 19.7% of 

full-time students marked it as important). On the 

contrary, the item religion can be seen as 

conspicuously differential value for both students and 

seniors. It is being regarded as important by 55.4% of 

seniors and 45.5% of students. Faith or trust in a 

particular system of religious belief as one of the 

important personality traits is being arranged in order 

of priority by 28.5% of seniors and 16.3% of 

students. 
  

 
 

Figure 3. Importance of personal attributes. Source: Own 

questionnaire survey 
 

   As evident from Figure 3, there are certain 

differences between the seniors and the students in 

their respective understandings of personality 

characteristics that are viewed as having a special 

significance for human life. The greatest differences 

are in the preferences of resolution and perseverance 

and the sense of responsibility. Resolution and 

perseverance is emphasized by a half of the student 

respondents, which is 25.3% more than the seniors. 

On the other hand, the sense of responsibility is 

regarded as more important by the seniors since 

86.6% of them marked it as such; that is 21.9% more 

than the students. Additional personality 

characteristics preferred by the seniors include decent 

manners as well as tolerance and consideration of 

other people. On the other hand, imagination is much 

more important for the young people.  

   Based on the evaluation of the introductory 

questions we can conclude that there are very little 

differences between the student and senior 

respondents regarding value orientations, with an 

exception of religion and, partially, also the value of 

work. Greater differences become apparent in the 

case of  evaluation of the characteristics that are 

especially important in human life. Here, there is a 

tendency in the younger respondents to prefer 

characteristics and personality traits that are 

perceived by them as having the potential to provide 

them with a social status and career success. In the 

case of  seniors there is more evident a tendency to 

emphasize the need for those human characteristics 

that guarantee good-quality interpersonal 

relationships.   
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6. Benefits and Barriers of Intergenerational 

Learning  
 

    One of the questions was focused on the general 

degree of satisfaction  among respondents  regarding 

the educational system in Slovakia. We expected that 

the answers would differ; this expectation was 

confirmed. Satisfaction was expressed by 

approximately a half of the senior respondents. Even 

though for them university education is a type of 

leisure-time activity, they nevertheless sensitively 

perceive  problems which the educational sector  has 

to face in the long term. Moreover, they have 

personal experience with its better quality in the past.  

To the contrary, up to 61.8% of the university 

students expressed dissatisfaction with the 

educational system. This confirms the need for a 

change or innovation of the current educational 

model. While the offer of study programs for further 

learning is viewed as sufficient by a majority of the 

seniors (65.5% of the respondents), the full-time 

university students perceive it as insufficient (56.6% 

of the respondents). While both groups of the 

respondents find information about this offer 

especially via the Internet (71.1% of the students and 

42.1% of the seniors, respectively) and then the 

media (41.8% of the seniors and 20% of the students, 

respectively), a major source of information, in the 

case of  seniors, also represents personal contact with 

acquaintances, family members, and relatives. This 

form of information acquiring was given by 12.4% of 

the senior respondents.  
 

 
 

Figure 4. Acceptance of intergenerational learning 

programmes according to the type of settlement. Source: 

Own questionnaire survey 
 

   As the "cautious" answers of  respondents from the 

two target groups indicated, the openness towards 

intergenerational learning is not conditioned by age, 

but especially by a lack of information and direct or 

mediated experience with such form of learning. 

Common study programs for students and seniors 

would be appreciated by 46% of the full-time 

students and 43% of the senior students, respectively, 

while 31% and 37%, respectively, could not tell and 

22% and 20%, respectively, responded negatively. 

The full-time students would appreciate 

intergenerational learning especially in the following 

fields: healthy nutrition and healthy life-style 

(42.2%), linguistic education (36.4%), and PC 

courses (35.4%). The seniors would prefer the 

following disciplines: healthy nutrition and healthy 

life-style (24.92%), PC courses (20.1%), and history 

and ethnography (15.3%). In the perspective of the 

senior category of the respondents, the need for an 

intergenerational form of learning is much more 

acute in the context of rural communities (especially 

in so-called small villages). This indirectly reflects  

traditionally diverse perception of the need, value, 

and accessibility of education and learning on the 

rural-urban axis in our society as a whole. (Figure 4) 

It is especially an improvement in  relations and 

communication among generations that is equally 

viewed by the two categories of respondents (75.3% 

of the students and 72.4% of the seniors, 

respectively) as possible assets of the 

intergenerational model of learning.  

   In addition to the positive effects of common 

learning of both generations, the respondents also 

gave potential obstacles they were concerned about. 

(Figure 5) According to the respondents, one of such 

obstacles could be differing learning needs, as 

indicated by approximately 60% of the full-time 

students and 49% of the seniors, respectively. 

Furthermore, both the students and the seniors are 

also most concerned about the problems related to 

the differing speed of mastering the information and 

understanding the curriculum (56.7% of the students 

and 50.6% of the seniors, respectively). We believe 

that although this is a well-justified concern, the 

professional approach of lecturers in further learning 

programs and the specific type of study materials, 

adjusted to individual target groups, could solve this 

issue. Conflicts of opinion are expected by 54.1% of 

the students and 35.4% of the seniors, respectively. 

On the contrary, more concerned about 

unsatisfactory intergenerational relations are  seniors 

(29.1%) rather than  full-time students (18.7%). 

Among other potential problems equally identified 

by both age groups are the differing view on 

education and/or its value (ca. 40%) and possible 

inefficient communication (ca. one-fifth of the 

respondents in each group).   
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Figure 5. Benefits of intergenerational learning. Source: 

Own questionnaire survey 

 

   Evaluating the opinions on possible assets and 

barriers of intergenerational learning, we can 

however conclude that the respondents expect assets 

significantly more than they are concerned about 

problems or obstacles. 

 

7. Conclusion 
 

    Students of all ages are not always inclined to test 

new learning content, new teaching methods or 

learning models. They face also natural respect 

towards educational activities in socially diverse 

groups, and it is normal for them to want to avoid the 

things they fear. Research as well as evaluations of 

learners from described foreign case studies confirms 

that learning in heterogeneous groups is beneficial 

for younger as well as older students. Of course, it 

also has its own pitfalls, in terms of possible 

dominance of one group, or in terms of the need for a 

different adaptation time. In the academic 

environment, an intergenerational transfer of 

knowledge supported by life experiences should be 

one of the key educational activities. Universities of 

the third age represent a good starting point for its 

further development. The successful and systematic 

development of intergenerational learning thus 

requires the building of stable partnerships based on 

mutual trust in our circumstances. It is essential for 

all partners to perceive and acknowledge the positive 

and negative aspects of the whole process. A clear 

legal definition of the status of senior education at 

universities seems to be crucial for creation of the 

stable space for more effective interconnection of 

formal, non-formal and informal education, its 

possible accreditation and stronger motivation of all 

stakeholders for the cooperation. Last but not least, it 

would also support the societal acceptance of 

knowledge acquired through intergenerational 

learning as well.  

For successful implementation of intergenerational 

learning at different levels (institutional, local, 

regional, national), lecturers and training 

coordinators are key actors who should be able to 

create a learning environment accepting equally the 

requirements and needs of all participating groups. 

The implementation of joint education of different 

generations requires the creation  functioning 

mechanisms of financial support for the senior 

education at the level of the state, as well as regional 

and local government which would allow the 

creation of a stable and innovative learning 

environment that provides opportunities for inclusion 

for all generations.  

Intergenerational teaching and intergenerational 

education, which are interconnected, together form a 

model that is not bound to any specific stage of the 

human life cycle because it has to do not just with 

formal education, but also non-formal and informal 

lifelong education and interconnection of the social 

capital of the individual generations. Our research 

can be considered as a pilot case study scanning the 

possibilities of implementing joint educational 

programs for young people and senior citizens within 

the extracurricular education for senior citizens at 

Universities of the Third Age (UTA). Comparing the 

attitudes of the students on all  levels of individual 

full-time studies and of the senior citizens 50+ that 

are attending an UTA at the Slovak universities has 

brought about a number of interesting findings that 

can be summarized into three spheres.  

   The first sphere is comprised of  general 

hierarchies of values and preferences of the 

personality characteristics of younger and older 

respondents that determine the subsequently declared 

opinions and attitudes. The research showed an 

almost coincident level of perception on the 

importance of family, friends and acquaintances, 

politics and partially the value of work as well. The 

generational gap has manifested itself more 

substantially especially in the cases of evaluating the 

importance of religion and also some personality 

characteristics, which do not defy the standard 

characteristics of individuals in the different stages of 

socialization. The second sphere of the research did 

indicate a distinct evaluation of  quality of the current 

educational system in Slovakia. As far as the offer of 

further and extension education and training is 

considered, there are only very minor differences in 

preferences for concrete educational programs by the 

senior citizens and students. The final sphere has 

provided a very important finding and that is the 

positive attitude of both researched target groups as 

far as implementation of the intergenerational 
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education goes. The target groups have a similar 

opinion on its possible social contributions and 

benefits. Although the respondents have expressed 

considerations about the relational conflicts or 

coordination problems,  it is necessary to say again 

that both groups have jointly expressed that they are 

more than just in favour of the intergenerational 

model of education. This knowledge enables us to 

think positively about the model of intergenerational 

learning not only in the frame of educational system, 

but also in the frame of “added value” for 

development strategies at local, regional and societal 

level, and also in relation to the strategy of active 

ageing.  
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